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TAYOHOMY OF ADMINISTRATIVE INFORMATION KEFDS:
AN AID TO EDUCATIONAL PLANNING AND EVALUATION

In 1965, the federal government toox steps Lo encourage coustructive
change {n cducauion through passage of tha Elemeataryv and Secondary Fducation
Act, The act recquired that schools recefving funding provide an evaluatico
of theixr projects :o that local school svstems and responsible organizations
at the state and federal lavel have feedback ar to tte effactiveness of
various innovations.

Difficulties arose bacavse school systems lacked personnel capsble of
carrying out & qoxd evaluation. More imbortant, it soon became spparent
that fttle was kiown about educaticna) evaluation.

In response :0 these problers, Lhe Ohio State Univeraity Evaluation
Cuontar and the Columlnis, Ohio Publie Schools undertook a rcollaborative -
evalua. fon project. The purposes of tha project werc to avaluate the
Columbus sublic Schools' Title ) Projc;ts, to train Coluntus Public School
personnel in eva'uation techniques, to provide a setting for research In
Jvaluation, snd 1o develop an evaluation department for the Columbus Public
Schools. 1The wr.ter's study of decisicn theory is an ouiqrovth 3F thie
coliaborative e‘jort,

The Chio Stete University Evaluation Center postulated that the putpose
of evaluation it 'o provide informition for decinjon-makinrg. An exaniration
of the )literat re, however, revealed Llat the value of such a premize vas
limited because of several deficiencies in existing educationai dectsion
theory, .

The writer {dentified twy major inadequacies which were felt to harper
the task of evalurticn, First, the literature did ret offer a framevork to

help an svalvator anticipate the kxirds of decision situations i{nformation




is to serve. Second, even Lf the decision situations were known, thérc was
litlle in decision theory 1o help tho evaluator decide cn the information
to provido;

‘n an earlier work, tie writcr attempted to provide a “rarewoxk to aid
in the anticipation of decision situatlons.1 The purposa of this study is
to ansuwr.the second need, the newdl foy a framework to help evaluators and
:dninia\ra;ors anticipate .nformation nceds.

Sucr. a framework woulll he a valuakle asget o adninistrative decision
making., ‘lnca the quality of administrative decisions Aeperds in part on
the information the administrator has, :.ncomplete Ar wrong information will
Lo reflectzd in his decisisns. Thus, information needs must be anticipated
in order trat in‘ormation gathering ray bz planned. An administratov who
dces not plan for foedback, &8s leaving it to chance hat he will get the
inforeation he needs to run ths projrct uffectively. By so doihg he is
also leaving ‘he Mrectien of the projest somewhat to chance. 1iIn practice,
gituations evestually becoms 8> sericus that thoy attract the téminfistrater’s
attenticn., Buc orten much unnececsary affort could be avoided if the developling
sftuation were spctted or anticipated earlier,

the following account descr@bes an attempt to provide a fromework to
&id edainistratora ind evaluators in anticipating informaticen Peeus,
Cbyuctive

The purpsse ot th: study is to develop a classification systea covering
.the range of administritive {nformation needs irvolved in the efforts cf
l1ocal schuol administretore 0 bring adout positive chatiges in thefr school
pystems, The classificaticn system should enlighten rdninistrators as to

P L e e T

A Ctt, Jack if. “A Lsclslon Prosers and Classicfcation Syster fox Use in
Tlanning rducationsl Change™, produced ard cistributed by the Evaluation
Canter, The Ohlo State tiniversity, 1967
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tle information they ought to consider and evaluators as to the informition
thwy ggould provide.
Setting

The set of decision situations on which the study is hased was ¢>llc ted
as jart of the Columbus Project.

The QOlumbus Title 1 Prog:ram consisted of an array of eight prc.ects
focuted on specific problems comon to disadvantaged children of the inner-
city. The projects, as they operated during the school year 1366~-6', when
the present study began were:

rfter- School Study Centers Froject - to provicde a place

for study staffed by adults who would encournces and help
ttudents in the preparation of thefr homework assignrents.

et net . s s Sl

at a ievel compansurate with their ability.

Reading Improverent Project - to previzy concentrated
rcading fnstruction fox 4isadvantaged atudents who
wre not reading at a level commensurate with their
ability,

Elem:ntary Counseling Project - %o provide counsa:ling
service for i radvantaged atudents fn Kindargarten
throuweh sixth grade.

Enrichaent Unit Project - to provide additional
Tustraction in 1angnags arts to disadvantaged children
alony with an administrative structure (four teachers
for threc clascrcoms) sesigned to allow primary
teachers to make botter use of their tine.

Kealth Scivices ~ to expand and refine the medical

and lenta) services presently cperated by the Columbus
Public Svhool Synten in order to provide more medlical
and dental care for Alsadvantaged students.

Reqlional fervice Centexs Projects = to establieh service
centers througbout “the lnnor'city for the purpose of
providing rescurce paterials and other curtricnular
services in clementary school sclenca, foreign languages,
art, pusic, and phveical eduzatien,

All efght Title ) Prolects were urder the diraetion of Dr. Joseph havis,

Assistant Superintendent. Undexr D¢, Devis, wvere eleven project directors




(four éor the Enxichment Unit Project and one for each of the other projects)
who had primary reaponsibility for directing the projects.

The at?ff of the Evaluation Center included rroject Residenis
(Columbus Public School teachers and & school nurse on loan to tte
Evaluation Center) and Research Assistaits who took primary respensibility
for performing the ovaluation of the Title ) Projuvcts and for reporting
their findings. The evaluation structure vas such that at least one
Projcct Resident ox Research Assistant was assligned to each project.

As evaluation data was processed, the results were rcported at monthly
sessions and in written interim reports submitted to the Columbus Public
" schools. A final evaluation report was submitted at the end of the school
year.
Precedure

Tha approach taken by the resedrcher assumed that the purpote of
information is to aid in making decisions. Thus, an extensive ?1st of
administrative decision sftuations was formed by wanfitoring eight 7Title 1
projects (After-echool Study Centers, Basic Matheratics Improvement, Reading
Improvement, Elementary Counseling, Enrichment Unit, Healeh Secscvices, Pre~
Kindergarten, Regional Service Centers) of the Columbus, Ohio Public Schools
as follows:

Evaluation report sessions, held wonthly for each pioject
vere monftored for decision situations.

Project resident evaluators iogged decisions situvations
vhich they saw arlsing outside the evaluation report
sessions.

Project directors were debriefed monthly for decision
situations which confronted them between meetings,
(Later discontinued due to tire requited of directors.)

Evaluation reports were reviewed to fdentify potential
decision situations,




The results of this monitoring, in conjunction with informnation obtained
fror the literature, verc used to form an extensive cot of decision situations
ariring f:ém public &chwold projects. Tris set and a rational decision process
{recngnizing and defining problem; establishing cause of‘problcm; ¢stablishing
criteria for judging Innovations; exploring, choosing, and trying potential
Innovatioqu finalizing and implementing uecision)1 developed carlier hy
t he vriter provided the Lazis fiom which {nformation needs were inferred
and c.assified. A tentaiive form of the proposed taxcnomy was distributed
to merbera of the profescionsl staff of the Ontario institute for Stuwdies in
Educat on for their suggestions. when the vesearcher considered these
suggestions constructive, they were fincorporated into the classffication
systen,

Rasults

In constructing a classiflcation syitem, one facey the problen of
defining meaningful and mutually oxclusive categoxies. 'To this end éhe
researchir has chos”1 Lo classify information needs according £o tha steqe
of the declsion process in which the {nformmation is noedod and according to
focus of change, that is, the part of the project or school system for which
change is being considered. The resulting taxonomy is glven jn Figure 1.

It ahould be noted that in developing the taxonomy the auvthor has
divided xcsponsibilities in th decisfon process between the adninlltratlve.
stars au&'tle eveluation tear. According to thwe taxoncey the evaluatios teanm
ie primarily responsible for locating present or potential {nconsistencies
&nd presenting then alory with their probable causes and affects to administrators.
Thase reports should ba accompani2d by the evidence and its source whieh an
sdministrator ¢»n then accept or reject.

On the other hand, it has been assumed that it i prirmarily the

respontibility of the administrator to mske the aubdeciaions that are involved

- wn
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1. Recognition of Problem
tPiesent or Polential)

e i BT

2. Detirition of Problem

3. Cstadlishment of
Cause of Problem

Target
(Who?)

lnconsdstencics between farget and
student and community needs, capa-
bilitics, and desires; project capabil-
itics, responsibilitics and priotitics:
cle. (Arc appropriate students
incluacd? Arc ir:pottant chancter
ist'.. of the 1arget group taken into
account’))

Genclal Policy
{What are the genctal
project guidelines?)

Inconsislencics between genstal
piolec guldelings and target and
community needs and wants, priot-
ity of project, resoutce availability,
best know kedge, clc.

Objeclives
(What? To whom? How
much? By when? With
what priotity?)

Inconsistencies between ghigg!g’lyg;
and target and comt.nunity needs
ang wants, project responsibilities
and capabibitics, best knowledge,
etc. (Do objectives reflect the needs
of the students and the responsibil-
itics, capabilitics. and prioritics of
the project?)

Desctiption of Inconsistency.
(What It is and what it is not)

—

Details of present and potential efTects
of the problem with supporting evidence,
i.e. past experiences and expetience of
others with simifar problems, specula-
tion; of those closcst o the problem,
ete. (Canty problem toitsend.)

Progtam
tHow?)

Inconsistencics between the

1nd desired outcomet, b ot knowledge,
ele. (Docs the progtam on the wholke
ard in partdo what isintended and

is it wre bost may of doing it?)

Resoutces
(With v/hate:

Inconsistencies between tesoutee,
peifotmance, zaze, allocziton,
squisition, and disposgl and the
efMcient and effective running of

the project. (Ate nceded tesoutces
available and functiordng property?
Ate belter tesources available) Are
scquisition, maintenance and diposal
ptocedures wotking?)

Schedukes
When?)

Inconsistencies between project
L:hedules and project needs, com.
peting schedules, etc. (Do project
schodules conflict intetnally and
cuteenally and are they condstent
with the cfTickent and cffective
futx ticning of the ptoject?y

Mrogram Pobicy
1What are puidelines
for action within the
project

Q
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Invonsistenches butween establi
pattcins of aclioh and the welfare of
aft they alfect. (Are eclablished
pelterns of action the beet given the
citcumdances)

Description of possidle
problem with supporti
1.e., past expetience or t
of othets, simultancous
theoretical relationships,
of those affected. etc, (

to its beginning.)
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3, Establishment of Probable
Cause ot Probtem

T

4, Estabtishment of Criterla for
Judging Alternative innovations

A R et

e

Taxonomy of Administrative Information Needs

5. Explorstion of Alternatives

-1
R .

6. Oesign of Potential innov

. Description of possible causes of the
problem with supporting evidence,
f.e., past expedience or the experience
of others, simultancous cvents,
theotelica! relationships, speculalions
of those affected, ete. (Carry problent
to ity beginning.)

) FEflecis wanted and unwanted by e ]

those responsible for o affected
by the project.

Fffects that should be sought or
svoided according to experts or
theoty.

Rationale of motivation (ot the
sbove,

Relative impottance of possible

T —*—1— effects according Lo those affected,
1hose responsidle for the project,
e\peifs or theory.

Rationale or motivation fot the
sbove,

— L 1

N N/
- -

O
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Figure 1

How olhers have dealt with similar ]
problems.

Suggestions by those involved with ot
concerncd about the problem.
Alternatives suggesled by espends or
the bieralure,

b

b o

Experience of others (other
reseatch, cte)) with similat in
Outcomces of potential innov,
tationalbes as predicted by th
would be affccted by of res,
for the proposed innovation
Predictions of experts conce

comes.
Rattonades for these prodicli

Desctiption of available ey,
human and material).

Desctiption of rclevant potli
sysiem in which an innovati
made,

<R,



A e

Osséign of Polent’at nnavation

2. Triat

8. Declsion Point

9. Implementation

xrience of olhers tothet schools, ._*L- Description of ptoposed innovation, —

arch, ete)) with similar inrovations,
lcomes of potential innovations with
onales as predicted by those who
uMd be affected by of responsible

the proposed innovations.

dictions of expetls concerning oul-
hes.

Jonakes for these predictions.

wtiption of evailable tesources (lime]
nan and matcrial).

itription of rekevant pottions rf the
lem in which an innovation is to be
de.

O
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Alternative ways of testing proposed
innovation,

Requlrements of and pay off for
allernative modes of lesting proposed
innovation.

Descripbon of system in which test iy
0 be made.
Desctiption of proposed Lrial.

Tncongistencies between the proposea

tr'al and the systemin which it is to
te instalkd.

Problems of the implementation axd
trial processes and thelr probatle
aauses and effects.

Altetnative cottective measures and
theit probable eflects.

-

-t

—

pm.

Performance of the potential
innovation on impottant ctiterion
vaiables both anticipated and un-
anticipaled.

Comparisons of polential innova-
tion with olhet courses of action
#bout w hich thete is information.
Protkms of design, implementalion
and functioning reveaked in the
uial.

v—ta

Description of propased innovation,
Description of sub-system in which
innavatio. s 1o be insialled.
Inconsistencies teln een proposed
innovation and sub-system.
Alternative strategies fot tesobving
inconsistencles.

Requirements and probable pay-
off for each strategy.

Preblems of imple mertation process
and their probable causes and effect
Alternalivy cortective messuces and
thel effects.

Outcomes nf implementition and
cottective mea s,




in the decision proctes such as establfiching the eritrrias fer juldging
altecantives, designing notential dnnovationn, desiqning 0l frplementing
trial of jy-tential innovations, and designing and inplenenting i nlarentaticon
prozedures.  The resronsibility of the evaluation team is to terve these
suldecislons by providing the necessary raelevant tnforration.

The autlor Lelicves that Lf an adminiztrator §s able to anticipate
oroblore ¢r be aware of problems as they arfse, his expori-nse alone often
provides him with rcufficient khewledge to make many of the recesscry adjust-
rents.  Thus, pmihaps the most irportant though post difficult of Lhe stasas
of decision glven (0 the tazonery §% problem recognition, Hechust of ey
frportance, a rore detzited aid to problen recognition has been fncludoed dn
the appendix. page 1),

The relative irpartance of othee phises af the decisica procecs dapercds
a great deal on the nature of the daxdsien, FPor instance, the wrial phose
Ry b desesphasiacd or elininated caen maxivizing uti)ity 18 relatively
uniTpertnat (o8 §in buying paper ¢lips), teo tiase consuming, tod cestly, nte,,
or whoen & trial s inposilble {as ia duciding whether stideats chould ba
Ferwitted to watch the lausching of tae tivet roctat to Mars of mule to
cottinn- with thalr regular stulies),

For this reasen Ard othiers, the importance of infornatjer also vartes
will the natare of the decision. For tranple, an evaluator shovldi't gperd
ton pach tire lookita for alterrative hinds of papdr ¢lips tut ghould leok
extensively for notentially Wetter wovs of obtaininag objettives.,

the taxonxty will not hele evalusters det2imiae the ihportance of
inforeation.  Tvwo useful guidelires for thia purpose are tre ireoi1tance of

thre Qotitinn tairg setved and the relavanze ¢f thr inforriiion ta tha decision,

ERIC

Aruitoxt provided by Eic:



The decision process has been presented as if it procecded in a
continuous fashion from Problem Pecognition to Implemon&ation. Tais is
misleading, for decision-makers nften find a nced to reassess and alter the
results of some previous stage. Yor example, the secarch for alternativn
courses of action or the trial phase may uncover or bring to =ind critorion
variahles of importgnce to the final decision that were overlooked when the
criteria were first established. Subsequent phases of the decision process
may also shed new light on the relative Iimportince of the criterion varf{ahles,
What thig means to an aevaluator is that his task is not a linear one either.
In other words, during each phase of the decision process the evaluation
team should continually search for information that indicates that a
reassessment of an earlier phase is nceded.

Finally, the wrignr would like to commant that although the Taxonomy
of Administrative Information Needs assumes that the goal of the decision-
makerlis onc of maximizing utility in term; of criterion variables, it is
often true thag one of the c¢riterion variables is the ;atisfactiou or
reaction of school constituency., Thus, the author claims that satisfying
ox bargaining models are a special case of the model presented in Fiqure 1,

The taxonomy rust be used flexibly but where the stakes are high,
every effort should be made to follow all applicable steps of the taxonomy
closely.

Discussion

The author believes that the area uf greatect potential for the
Taxonomy of Administrative Information Heeds lies in its use as an evaluation
model., Formal evalaution is becoming more and more necescary as the demand
for cxcellence increases and 8chool systems become too large for adﬁinisttacors

to rewain informed without assistance.
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According to the taxonony the evaluation tean assints the adninistrator
by exanining the target, qencral policiers, objectives, program, resources,
schedules, ond program policy for internal and external inconsistencies
{problems}. Exanples of incunsistencies that the team may datect zre
failures to mect the needs of some groups of students, failuwve to produce
the results specifsed by the ohjectives, discovary of a potentially better
wvay of produciing the desired resules, ete.  Such inconsistencien are broeght
to the attention of adwministraiors along with their possih:le causes and
effccty, The initiative then hzcomes the adninistrator's, as it is his
responsibility éo decide what action, if any, should be zaven,

A3 the adminictrator jnitiates the chence process the evaluatinn tean
must be ready to supply him with the information he needs to nake cound
decisions, The taxoromy susqgests that information relevant to a decision
may include the effects desired by those closely related to the problen,
changes suggested by these affected Ly the problem, strategies cothers have

ged in dealing with similor problems, a descrinticon of the system to be
changed, etc.

Related vork vhich may he of interest te the reader are partial listines
of infcrrmmtion nceeds by Yoleyx, a;d Hamnnnd2, and the evaluaticn strateqies
of Provusj, Stakeq, and Stufflebuaws.

A e et e . R it o e

1 walter .. roley, "Edutdtloﬂrl Information Project”., pp. 177-185.

2 .
Roloeri . Harmond, "Fvaluvation at tvher locel Lev2)", produced and
dinstribulied Ly The tvalnation Center, Tne Onhlo State Universivy, pp. 7-9.

3 uvaleeln Prevas, "Yvaluation of Cnnoing frewrams in the pPaklie School
syston', Sducarion: }'fvglgq:Lou. New Poles, New Means, The Sixty-Eighth

1earlool of the Hational socioty for the Study of Mdvcaticon, part 11, pp.

2': “t.; ] 19‘>9-

4
Rekerk E. Stake, "the Countenancs of fducaticonal Lvaloation”, Teechers
Cellege Renord, LXV!L[(?), pp. 53-34C, Apnrid, 1267,

S

Danfel L. Stuflleheam, "Thc Use and Abuse of Evaluation in Title ¥1Iv,
Theory Inte Prectice, VI(Y), pp. 126-233, June, 19¢7,




10

The work of Stufflebran i of speclal interest as it procceded on the
premise used in this paper, that the purpose of cvaleation is Lo serve the
informaéion ncods of decision makers,

The writer believes that the classification uystem for decision
situat.ions1 developed earlier by tue avthor and theo taxenomy of adininistrative
information needs developed berein will greatly fac{litate the work of
evaluation teams. Much remains to he dene howaver, for there is stild
little dircct help for the evaluatoy in determining how to gather information
or where to €ind information,

rdditional rescarch and development is needed in thege areas as well

as in testing and refining the proposed taxonomy and classification system.

- 80 A A 2 un o s - 8 a——

1 ott, op. cit., pp. 87-91.

O
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3.

A.

A,

r.

AN AID TO PROBLEM RECOGIMTION

SRS T RSRLLATITSLTL TRL N TR AN ST N

Jack M. Ott and Sheila Fletcher

LA )

Apn;gnzia;inggs_gﬁ‘maxggt - Does the target include those and only
thosc who shnuld be includcd?

View of Tarart (homoganeous, groupcd according to ability, etc.)
Is view of target consistent with target group characteristics
which are important to the best functioning of the projcct?

-General Policy (What are the general project guidelinres?)

Project Responsibility - Is arca and extent of project responsihility
consistent with the total school and community program, target and
coinmunity neceds and wants, and project capabilitics?

Project Restraints {(funds, time, space, ctc.) - Are restraints
placed upon the project consistent with requirenents of area and
extent of responsibility, priority of project and resource
availability?

Program Construction - Are the quidelines for proqram construction
consistent with project restraints, area and extent of responsihility,
target characteristics, and best knowledge?

Resovrce Acauisitinn, Storaar_and Disposal - dre quidelines for
the estabhlishmant of resource acquisitiorn ard disposel procedures
consistent »ith needs, school policy, legislation, ara the best
interests of 2)1 affected?

- Are guidelines for tiie establishment of rasource carc and
maintenance proceduraes consistent with needs, resource characteristics,
costs, and resource values?

Scheduling - Are qeneral quidelines for scheduling consistent
with project necds, tarqget needs, project priority, and cther
corpeting schcdiles?

Objéctives (that? To whom? iow rauch? By when?, With what priority?)

AI

Content - Rre objectives consistent with nroject responsibilities,
and the neads and aspirations of the targe® uemkers and cermunity?

Onaxationalization - Are wayvs of nonitoring target progress efficient
and consistent with rest knowledage concerning obsoyvation and the
best irterests of thos: affectnd?
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Degired Extent - Are desired extents of clianges consistent with
target noedn and capabilities, project capabilitiesz, and time
allotrent?

Priority - Is the relative importancae of objectives consistent
with the relative importance of target and community nceds and
interests?

Program {How?)

A,

B,

c.

D.

E.

b

G.

I.

Treatments (curriculuwm content, etc.} -~ Are trcatments consistent
with objectives, target charactexistics, available resources,

and prescnt state of knowledqe? (Do they work ~nd are they the
best avallable considering the situation?)

Treathmont Orqanlzation (prerequisites, year offered, etc.) - Is

‘- treatment organization consistent with target characteristics,-

objertivos, availahle time and resources, and the present state of
xnowledge? (Are treatment arrangencents the best for the situation
and purpose?)

‘Porsonnel Classos and %oles - Are classes of personnel (administrators,

teachers, supporting staff, etc.} and their roles consistent
with project needs, capabilitios of available personnel, and the
principle of efficlency?

Physical Resource Type and Use ~ Are tynes and actual and potential
uses of physical resources {classrooms, tahles, hooks, experimental
apparatus, etc.) consistent with project nceds, resource
capabilities, and the prirciple of officicncy?

Rosource Obtainment and Storage Procurdures = (Internal raesources,
©6.9., movie projector or chalk fror supply) ~ Are procedurus for
obtaining and storing resources inte:nally consistent with project
and poersonnel noeds, rascurce characteristics, and the principle
of cfficiency? '

Cooperating Qutside Grouns ~ Is the project's co-opcration with
outsideo groups consistent with qutside group interest and relative
contributions, project needs, and the principle of efficlency?

Cooporating Outside Groun Roles - Are roles of coopcratind ocutside
groupf consistent with the bost interests of both the project and
the outside groups?

Evaluation Information - Is evaluation information collected
consistent with the information needs and wants of the project
staff, school staff, staffs of cooperating groups and organizations,

"and school publics?

Information Collection and Analysis procedures - Are information
so0llection and analyesis procedures consistent with Information necds
and wants, characteristics of subjaects and information users, and

-the atate of knowledge concernina appropriate proct ires?
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J. Inforration, Storage and Retrieval - Is information storage and
retricval efilcicnt and sceure? :

K. Cor nqucatlnn uhannc!s ~ Uo coweunication channels work and are

e atos

they cansis tont with the vest functioning of the proje¢t?

L. Foms of Communication - Are {orms of connunicaticn elficient

and achieving the dosired impact?
5. Resources (With Wnit?)

A. ruend *llocatien -1 allocation of funds for salaries, ruvrxchases,
ete, consistent with the market, the necds and prinrities of the
project, and the avallability of funds?

B, Standards for Resources - Are standards for heginning and continuing
employm2nt of personnel and thn purchase aud continued use of
physical rcsources consistent with the supply, value and desired

role ox function?

rolos and functions consistent with supply, resource capabilities,
and the nceds and priorities of the project?

D, PResource Performance - Is the perforvance of each resource consjstent
with that expectcd or desired in its role or function?

E. !::ourﬂn Innrov‘mnnt and Ma;ntcvan ~- Is resovrce maintepance :

and JNQIOVLHOHL connistent with sz]ncL neels ond pricrites and
rcesource needs and characteristics?

F.  PResource Acquisition and Disrosal Prozndures - Are acquisitien and

dl°p05n1 ‘brocedurcs cffective, officient, 4nd consistent with the
best interests of all) affexted?

G. Tquﬁfﬂ}ngent ~ Is tim~ allotment consistenc with project needs

and priorvitics, available time, and the best interests ¢f those
aifected?

6.  schedules (then?)

hre tir time schedules in each vhase of the project consistent with
the efficient and effective running of the project, the necds and
wants of tin tarqoet and staff, and competing scheduler of other
schiool and outside groups?

7, Program Policy (Vnat are the guidelires for action witlin the program?)

A. Present Policies - Are present policies consistent with the nced

for policy and arc they the k-~st in terms of all affected?

8. Policy fuforcenent - Are set rolicies known and entorced?
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Foley, Valter J., Educatioral Informaticn Project, published by the U.S,

. e s -

Departrunt of realth, Vducccicn and el fore, 1968,

Kommond, kolart L,, “"Fvaluation at tiwe Local) Lovel,” producec and distributed
by the Evaluation Centeyr, The Ohio °tate University, 1¢oe?,

Yrouwledge Freduetion and Ucilization in quo\fion Mministration, edited by
Terry L. Fidell and Joanne H. Kitchel Ly yutlishcl 1oint1y 1 the
University Council for Educational Mmindstuestion, The Ohxo State
University and Center for the Advanced gtir ' of Bducatinral Adninistration,

Unis~>rsity of Orcgon, 1968,

ott, Jack M., “A Decision Precess and Classification Systam for Use in
Planning Fducational Change," produced and distributed by The
Evaluation Center, The Ohio State Univexsity, 1967,

Provus, Malcolm, "hvaluvation of Ongoing Programs in the Public School
System," Fducational Evaluation: MNew Roles, New Means, The Sixty~-
Eighth Yearhkook “of the Hational °ociety for the Study of Tducation,
Part 11, Chicago, Illirois, The University of Chicago Press, 1969,

Stake, Robert E., "The Countenance of Fducational Evaluation,” Teachers
College Record, Columbia University, Now York, April, 1967,

Stufflelzam, Daniel L., “The Use and Ahuse of Evaluation in Title 111,"
Theory Into Practice, VI{3), The Chio State University, June, 1967,




